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not those with high free and reduced lunch counts. The research is
fairly clear that poverty correlates with low performance only when
it s aggregated on school levels, not by individual student.® No, the
difficult populations are those with mobility and second language
learners. Our hat is off when we see the gains that schools like Amistad,
Eastgate, and Westgate are making.

Washington Elementary s Targeted Accelerated Growth (TAG)
loop may be the most intensive individualized instruction these students
will ever receive, and it is working.

“In primary grades, a minimum of two to two-and-a-half hours
of daily instruction is recommended for language arts. These
two hours may be consecutive or broken up. Additional time
beyond the two hours is needed for special one-to-one or
small-group intervention. In general, for every grade a
studentis below his or her level, an additional 15 minutes of
daily instruction is warranted.”

--The CORE Teaching Reading Sourcebook, 22.6

¢ Catherine E. Snow, M. Susan Burns, and Peg Griffin, eds., Preventing Reading Difficulties in
Young Children (Washington, DC: National Research Council/National Academy Press,
1998), 126-27. “When the average SES [socio-economic status] of a school (or district) and the
average achievement level of the students attending that school are obtained for a large sample
of schools, a correlation between SES and achievement can be calculated using the school as the
unit of measurement. In a meta-analytic review of the findings for 93 such samples, White
(1982) found that the average size of the correlation was .68 which is substantial. . . . When
achievement scores and SES [socio-economic status] are measured individually for all children
in a large sample, however, the strength of the association between SES and achievement is far
lower. In White’s (1982) meta-analysis, for instance the average correlation between reading
achievement and SES across 174 such samples was .23. Similarly, the correlation was .22 in a
sample of 1,459 9-year old students whose scores were obtained through the National
Assessment of Educational Progress (NAEP) evaluations (Walberg and Tsai, 1985). . . . In
other words, within a given school or district, or across many districts within a country, SES
differences among children are relatively weak predictors of achievement. Thus, all else being
equal, coming from a family of low SES (defined according to income, education, and occupation
of the parents) does not by itself greatly increase a child’s risk for having difficulty in learning to
read after school income level has been accounted for.”





